A New Design for Liberal Learning

The Committee on Academic Programs

A. Principles and Goals

The mission statement of the College of New Jersey makes a commitment to educate citizens and leaders.  Beginning with our own community and state, we intend to offer the best in liberal learning for undergraduates.  We make this commitment to honor our heritage as a public institution and to prepare students for the future in a diverse and changing world.

Mindful of our mission and guiding principles and aware of abundant good work that has preceded our deliberations, the Committee on Academic Programs proposes a new design for liberal learning.  The salient feature of the new design is its integration of general education and major or degree programs. We have listened to faculty, students, and administration, and we have attended to the spring 2002 reports of governance committees, the CAP/CFA Report and the GEAC Report. We have also considered national reports on the state and future of undergraduate education from such organizations as the Association of American Colleges and Universities along with the new guidelines of the Middle States Association of Colleges and Schools. In our community the predominant message, approaching consensus, calls for simplification and elegance of design.  Many members of the community have asked that we soften the distinction between general education and the majors, that we reduce in number and complexity the requirements for foundational learning, that we provide a framework attractive to a broad range of faculty, and that we make liberal learning understandable and more clearly valuable to undergraduates.

As we have sought wherever possible to bring liberal learning to the majors, we are asking departments and programs to take ownership of higher-order skills and ways of knowing or modes of inquiry within their own disciplinary contexts.  We have also sought to promote interdisciplinary learning.  We intend, then, not only to integrate general education and majors into a seamless program of liberal learning but also to emphasize developmental requirements for learning as students progress across programs toward graduation. Our design for liberal learning should in this way create affinities with and complement the work we are now doing to transform our majors. Because learning is at the center of our design, we propose goals for each area of the curriculum, just as the major programs are now doing.  

We present this design to the College community and encourage your reflection and response. We expect a lively and productive discussion to guide us in shaping the final proposal for our deadline date of March 1, 2003.
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B. REQUIREMENTS ACROSS THE CURRICULUM 

Diversity Requirements

A course, series of courses, or equivalent sustained experience in each of the following:

Race & Ethnicity

Gender

Global Awareness

A course, series of courses, or equivalent experience in

Community Engaged Learning requiring at 

least fifteen hours of community work and a reflective component.

No single course may fulfill more than two diversity requirements.
C. PROFICIENCIES
Writing & Speaking
Students must complete at least three writing and speaking intensive courses, including the first-year seminar and a capstone experience in the major. 

Information Literacy

Introduced by the first-year seminar and completed through the major with the assistance of library staff.

Foreign Language

Students in Art, Media, & Music, Culture & Society, & Science must demonstrate intermediate proficiency in a foreign language.  Other schools are encouraged to adopt this requirement.

D. BREADTH

REQUIREMENTS
First-Year Seminar

A writing and speaking intensive course taught by full-time faculty 

to fifteen students

Option A: 

An interdisciplinary major or concentration, including two courses from each of the three broad sectors of liberal learning. 

Option B: 

Same as Option A but self-designed.

Option C:

Students complete nine courses from a breadth distribution list.

Mission Statement and Guiding Principles  

A copy of the college’s Mission Statement can be found on page 1 of The College of New Jersey Undergraduate Bulletin, 2002-2003.   A copy of the “Guiding Principles for Academic Work” can be found on the college’s website for Academic Affairs/Provost (Academic Community Discussion on the Nature of Student and Faculty Work). 

Diversity Goals

One of the fundamental purposes of liberal education is to prepare free men and women to be active, knowledgeable, and caring citizens.   As members of a society that draws much of its cultural wealth and creativity from the remarkable diversity of its population, TCNJ students have a special need to understand and appreciate that diversity.  As citizens of the richest and most powerful nation in an increasingly interconnected world, they have a special need to understand the global responsibilities in which they themselves must share.  To prepare TCNJ undergraduates for their responsibilities as citizens of their communities, nation, and world and to help them acquire a sound conceptual framework for understanding human differences, it is essential that major programs as well as liberal learning courses support the following diversity goals.   

Race and Ethnicity 

· Clarify thinking about differences and similarities between race and ethnicity as concepts.

· Foster an understanding of the arbitrary and socially defined nature of race.

· Make clear the role of race and racism in maintaining positions of class, power and privilege in America.

· Foster more thoughtful and equitable personal, ethical, and political decision making abilities when considerations of race and ethnicity are involved.

· Reduce ethnocentric and parochial thinking by fostering an understanding of the broad spectrum of human ethnic experience.

Gender 

· Develop skills in the application of gender as a central category of analysis.

· Apply current gender research and theory to problems in the contemporary world.

· Raise understanding of how gender is socially constructed and its implications for family, education, labor, religion, and government.

· Foster awareness of how gender intersects with other patterns of privilege and oppression such as race and ethnicity.

· Explore how gender shapes our daily lives.

Global Awareness

· Foster an understanding of the broad spectrum of different cultures and divergent points of view. 

· Create a sense of community across cultural and social boundaries. 

· Prepare well educated, responsible, and intellectually inquisitive citizens of the nation and the world. 

· Prepare effective leaders by fostering an understanding of the complexity and connectedness of the contemporary world. 

· Foster an understanding of the international dimension that most disciplines embody.

Community Engagement 

· Provide opportunities for active and engaged citizenship in a complex and diverse society.

· Foster an informed and academically based practice of service within the curriculum in support of the College mission to educate students who seek to sustain and advance the communities in which they live.

· Equip students with the means to apply the knowledge they gain from their academic experiences. 

· Foster understanding of class, power and privilege. 

· Enable students to think critically, analytically, and inclusively about society.

B. Requirements across the Curriculum: Diversity Requirements 

While The College of New Jersey’s diversity goals should be incorporated throughout the curriculum, it is imperative that for each set of diversity goals every student complete a course, a series of courses within a program, or equivalent sustained experience that the college can certify embodies a representative selection of goals in that set.   In the case of Community Engagement, the course or experience will need to include a minimum of fifteen hours of community work by each student and a reflective component that may be graded.  However, no single course may fulfill more than two diversity requirements. 

The General Education Advisory Council (or its successor) will designate which courses, programs, or experiences may be used to satisfy Diversity Requirements.  Wherever special expertise is needed to make a designation, GEAC will require the recommendation of an advisory panel.  Advisory panels are made up of TCNJ faculty or staff members with professional expertise in a given area.   For some areas, panels of this kind already exist (e.g. the Executive Committee of Women’s and Gender Study Program).  For some areas, advisory panels will need to be created.  (See E. Approval Process for Liberal Learning Courses, etc.) 
C. Proficiencies

The liberal learning program rests on a set of foundational skills, which we might call essential proficiencies or high-order abilities that support learning across the curriculum and within the disciplines. These abilities or proficiencies have emerged, as they typically do, in discussion of the new curriculum on campus.  Recently, the Middle States Association has also published a new standard for general education (Standard 12), which presents essential skills as a requirement for reaccreditation. There is convergence between Middle States standard and our own thinking about the foundation for learning.  

Standard 12 reads as follows: “The institution’s curricula are designed so that students acquire and demonstrate college-level proficiencies in general education and essential skills, including oral and written communication, scientific and quantitative reasoning, critical analysis and reasoning, technological competency, and information literacy.” 

We will address these learning goals across the curriculum and in the disciplines, as follows:

1. Writing: Each student will take a writing-intensive First-Year Seminar, an upper-level capstone writing-intensive course in the major, and a minimum of one writing-intensive courses at some point between first and last years. All will be designated as W-Courses. A new College writing program will organize and support this work, with details outlined in the proposal below.  The new writing program will continue to offer basic writing, writing enhancement at the Write Place, writing consultants to support work in the disciplines, and appropriately developmental composition or rhetoric courses according to need or by request of other programs.  We will be required by Middle States to assess our students’ performance in writing.  An assessment plan for the First-Year Seminars and capstone courses, based on the national Council of Writing Program Administrators’ learning outcomes, should make an assessment program achievable.
2. Quantitative Reasoning: Quantitative reasoning requirements will vary by major.  The minimum requirement for quantitative reasoning is one college-level course with learning goals aligned with those published by the Mathematics Association of America.  The Department of Mathematics and Statistics will provide a rationale and set of learning goals, including an assessment plan for the program. Mathematics and statistics courses taken to fulfill breadth requirements will also help students to appreciate the rigor of these disciplines and their significance as ways of understanding the world
3. Speaking: While oral communication should be fostered across the curriculum, the formal speaking and oral communication requirement will be met through the First Year Seminar and each major program.  College-wide performance guidelines will be available to departments and programs. Each program will need to decide within its disciplinary context how to develop appropriate oral communication, speaking, and presentation skills.  Because oral communication skills are essential life skills and a priority for Middle States, we will be required to assess our students’ performance in the majors. This assessment may be most appropriately placed in the capstone course.
4. Information Literacy: The information literacy requirement formerly housed in the Rhetoric Program will now move in part into the First-Year Seminar and out into the disciplines.  The Library will support an entry-level information literacy curriculum for the FYS program, with details and learning goals to be provided by the Library.  Each degree program will develop a set of appropriate information literacy requirements in the majors, which we will be required to assess for Middle States as part of the general education program. The Library professional staff will support the work in the majors.
5. Foreign Language: Foreign language learning goals, adapted from national ACTFL standards, will guide the Department of Modern Languages and the Classical Studies Program as they provide sequences of courses toward proficiency (in most cases course-based proficiency at the intermediate-low ACTFL level, requiring 0-3 courses) for all schools now requiring foreign language study and for professional schools that choose to enrich their degree programs by adding foreign language study.   
6. Foreign language education is viewed as a key component of a core curriculum whose aim is to: a)  communicate in a second language;  b) gain knowledge and understanding of other cultures;  c) participate in multilingual communities at home and around the world.

7. Scientific Reasoning: We offer many degree programs that require a high level of ability in scientific reasoning.  Such programs are in a good position to assess and demonstrate students’ abilities.  Students whose programs do not require college-level scientific reasoning will meet the appropriate learning goals through one of the breadth options (q.v.). The School of Science will provide a proposal outlining learning goals for scientific reasoning along with a plan for assessment.
Students who demonstrate deficiencies in proficiencies via TCNJ placement processes will be required to participate in developmental experiences that will enhance their likelihood of successful completion.  When these experiences take the form of courses; 
such courses will not count toward graduation requirements.

D. Breadth Requirements

1. First Year Seminar

The cornerstone of the new Liberal Learning program is the First Year Seminar.  The seminar is designed to provide all first year students with an intellectually exciting and challenging experience taught by full time faculty.  Topics are selected by instructors and announced in advance so students may select according to their interests.  They are open to all first-year students regardless of major. Classes are limited to fifteen students each and will be speaking and writing intensive.  First Year Seminar courses cannot be the first course in a major, nor can they be counted toward the fulfillment of a major program.  Thus, the seminar counts as one course and may be applied to the fulfillment of students’ breadth requirements (see below). 

2. Additional Breadth Requirements

Students may satisfy their Breadth Requirements in one of three ways.  Option A: Students may complete a designated interdisciplinary concentration of at least six courses or an interdisciplinary major of at least nine courses, including at least two courses from each of the following broad sectors: Arts and Humanities; History and Social Science; Natural Science and Mathematics. Option B:  The Option B is the same as Option A but the interdisciplinary concentration is self-designed.  Option C:  Students may complete nine courses from a breadth distribution list.  The First Year Seminar will be applied as appropriate.

Option A, Designated Interdisciplinary Concentrations or Majors:

Courses central to liberal learning offered by the college are roughly divided into broader sectors of the Arts and Humanities, Social Sciences and History, and Natural Sciences, and Mathematics. Interdisciplinary concentrations will be created from existing or new course offerings that allow students to focus on an area of interest while completing at least two courses from each broad sector.  Examples of interdisciplinary concentrations might include  Environmental Studies; Race and Ethnicity; Women’s and Gender Studies; Religion, Science, and Culture; Politics, Philosophy, and Law; Society, Ethics, and Technology; Natural and Artificial Intelligence; Art and the Imitation of Life; and others.  Such concentrations will have a minimum of six courses, but may range up to full majors, as in the Women’s and Gender Studies major.  Students are encouraged, where possible, to use their First Year Seminar course as part of the concentration.  When it is not possible for students to include two courses in each of the three broader sectors identified above, they will have to select an additional course or courses from the appropriate sector.  Students may also use appropriate courses from their own majors for that purpose.  When no mathematics course (as defined in Option C below) is included in students’ interdisciplinary concentrations or major requirements, they must complete one such additional course.


Option B, Self-designed Interdisciplinary Concentrations or Majors:

Using the same division of broad sectors identified under Option A, students are invited to create their own interdisciplinary concentrations or majors.  To do so, a student must secure the sponsorship of at least two faculty members who teach in disciplines included in the proposed interdisciplinary concentration or major. The student must then submit a formal proposal and plan of studies to GEAC.   The plan of studies must include provisions for advising, assessment, and scholarly resources as well as coursework. 

Such concentrations are subject to the same restrictions as indicated in Option A; at least two courses from each multi-disciplinary sector must be completed.  When it is not possible for students to include two courses in each of the three broader sectors, they will have to select an additional course or courses from the appropriate sector.  Students may also use appropriate courses from their own majors for that purpose.  When no mathematics course (as defined in Option C below) is included in students’ interdisciplinary concentrations or major requirements, they must complete one such additional course.


Option C, Breadth Distribution List
ARTS & HUMANITIES

(Three courses from three different disciplines as specified below.) 

Literary, Visual & Performing Arts (Two Courses from Different Disciplines) 


Any two courses that permit students to have a sustained and reflective experience in the realm of human expression that we call the arts.  Students should learn how to recognize and understand patterns and styles in the arts in at least two different forms, along the spectrum from the literary arts to the visual and performing.

Worldviews and Ways of Knowing; (One Course)

Any course that helps students think critically about their place in the universe and the means by which that place may be known.  This includes selected courses in anthropology, biological evolution, culture studies, literature, history of science, political science, and sociology, as well as most courses in philosophy and religion.

SOCIAL SCIENCES & HISTORY

(Three courses from three different disciplines as specified below.)



Behavioral, Social, or Cultural Perspectives (Two Courses from Different Disciplines)
Any two courses from different disciplines that help students understand social aspects of consciousness, behavior, and culture.  These include selected social science courses from interdisciplinary programs such as African-American Studies, Law and Justice, and Women’s and Gender Studies as well as most courses in anthropology, economics, political science, psychology, and sociology.

Social Change in Historical Perspective (One Course)

Any course that helps students understand change in societies in historical perspective. This includes selected social sciences courses as well as most courses in history.

NATURAL SCIENCE & MATHEMATICS  

(Three courses from three different disciplines as specified below.) 

 Natural Science Laboratory Course (Two Courses from Different Disciplines) 


Any two laboratory courses (from different disciplines) that help students understand scientific inquiry in the natural sciences and the relevance of knowledge gained through those sciences for individuals and society.  This includes selected laboratory courses from fields such as physical anthropology and neurophysiology as well most courses from astronomy, biology, chemistry, geology and physics.  Laboratories may be traditional laboratories, field activities, or other course components designed to give students hands-on experience in the application of scientific method. 

 Mathematics or Statistics (One Course)

Any course in mathematics or statistics that introduces students to the rigor of mathematics as a discipline and its power to analyze and solve real-world problems. This includes selected courses in statistics offered outside of the Mathematics and Statistics Department provided that learning goals are consistent with the guidelines published by the Mathematics Association of America.

E. Approval Process for Liberal Learning Courses, etc.

Every credit-bearing course, concentration, or other academic component used to fulfill a liberal learning requirement must be approved through TCNJ’s standard processes for approving items in the college’s curriculum.  However, the General Education Advisory Council (or its successor) will have responsibility for designating which courses, concentrations, etc. may be used to fulfill particular liberal learning requirements.    Wherever special expertise is needed to make a designation, GEAC will require the recommendation of an advisory panel.  Advisory panels are made up of TCNJ faculty or staff members with professional expertise in a given area.   For some areas, panels of this kind already exist (e.g. the Executive Committee of Women’s and Gender Study Program).  For some areas, advisory panels will need to be created.    

Where appropriate, a department may recommend designation of a list of courses for the fulfillment of liberal learning requirement, based on course descriptions alone.  (For example, the Department of History may recommend a list of history courses that can be used to fulfill Social Change in Historical Perspective.)   In other cases, GEAC may require a syllabus and covering letter for a course recommended to fulfill a requirement.  (For example, the Department of Philosophy might recommend a particular course to fulfill the Global Awareness requirement.) 
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